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Abstract

This study examines the relationship between principals’ leadership style and
teachers' commitment in a secondary school. The subjects of the study consist
of 65 teachers, Two instruments were used to obtain data, that is: - a modified
version of the Leader Behavior Description Questionnaire (LBDQ); and, an adapted
version of the Organisation Commitment Questionnaire (OCQ). The findings
showed that the mean for the problem-solving function leadership style was
higher than the mean for the social function dimension. The overall mean score
for teacher’s commitment was high. There were no significant differences
between the leadership style of the principal and gender, age, and years of
teaching experience for both the dimensions of problem solving and social
function, There was a strong and significant relationship between the
problem-solving leadership style of the principal and commitment of the
teachers. However, there is a moderately strong and significant relationship
between the social function leadership style of the principal and teacher’s
commitment.

Keywords: principal’s leadership style problem solving and social function
dimension

INTRODUCTION

The leadership style of a principal determines the extent to which he is able to
motivate his subordinates to achieve the mission and vision of the school. Principals
must have the appropriate knowledge and skills to manage the staff. The commitment
of teachers is closely related to the leadership style of the principal (Cheng, 1999).
Effective principals succeed in improving the level of commitment among the staff
with minimum supervision. The commitment of teachers is high if the leadership of
the principal is effective, efficient, and is able to communicate well (Hughes, 1993).
The quality of a principal’s leadership is a critical factor that helps to enhance school
improvement (Abdul Shukur Abdullah, 1998). The commitment of principals is another
factor that influences the commitment of teachers (Compasino, 1992). Principals
need to understand the needs and welfare of teachers in order to improve the
commitment of teachers. In most cases, the leadership style of the principal influences
the level of commitment among teachers.
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The leadership style of principals, based on the theory of leadership behaviour, consists
of two functions: - the problem-solving function, and the social function.

The problem-solving function, that is, task structured refers to the leadership style
involved in seeking a solution to a problem. It involves providing suggestions to
improve the productivity of the staff and directing group work such as allocation of
duties and responsibilities. The social function is humanistic in nature as it focuses
on the social behaviour of the principal such as building collegiality, respect, trust,
and friendship (Fleishman, 1973). Thus, this study seeks to examine the relationship
between principals’ leadership style and teachers’ commitment in a secondary school.

Review Of Literature

The leadership style of a principal determines the quality and effectiveness of a
school (Alimuddin Mohd Dom, 2006; Jemaah Nazir Sekolah, 2007). In a study on
the relationship between high perfoming schools and principal’s authority among
651 subjects that comprises 315 pupils, 315 teachers, and 21 principals of excellent
schools, the researchers found that six types of school culture contributes to academic
performance (Lilia Halim, Mohamed Sani Ibrahim, & Izani Ibrahim, 2006). It includes
the professional leadership of principals, purposive teaching, teacher’s
expectations,positive reinforcement, and shared responsibility between the school
and parents. The leadership of the principal is one of the important factors that
detremine academic perfomance. It also determines the effectiveness of a school
(Edmonds, 1979).

The findings of another study showed that the comitment of teachers is determined
by the professional support provided by principals and the leadership style of the
principal (Kusum & Billingsley, 1998). In addition, the social relationship among
various groups in the school can enhance the level of comitment among teachers.On
the other hand, the number of years involved in teaching has a negative relationship
on work comitment (Fresko, Kfir & Nasser, 1997). This finding was different from
the result of another study (Yusof Hussien, 2004).

Objective Of The Study

The objective of the study is to examine the relationship between the leadership
style of a principal and the commitment of teachers in a secondary school. Specifically,
the study seeks to investigate : - (a) the perception of teachers towards the leadership
style of the principal; (b) the level of commitment among teachers; and, (c) the
relationship between the leadership style of the principal and the level of commitment
among the teachers.
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Research Questions

The study seeks to answer the following research questions:-

1. Whatis the perception of teachers towards the leadership style of the principal?

2. What is the level of commitment among the teachers?

3. Is there a difference in the perception of the leadership style of the principal
according to the gender, age, and years of teaching experience of the subjects?

4. Isthere a significant relationship between the leadership style of the principal
and commitment of teachers?

Methodology
Design

The study employed the survey research method to obtain information about the
subjects.

Sample

A total of 65 secondary school teachers participated in the study. It consists of 26
male teachers (40.0%) and 39 female teachers (60.0%). Four of the respondents
were above 30 years old (6.2%), 33 were between 30- 40 years (50.8%), 22 were
from 40- 50 (33.8%) and 6 were above 50 (9.2%). Nineteen of the teachers have
taught for less than 10 years (29.2%), 21 teachers have taught between 10-15 years
(32.3%) and 25 have more than 15 years of teaching experience (38.5%).

Instrument

The study involves the use of two instruments:- (a) a modified version of the Leader
Behavior Description Questionnaire (LBDQ); and, (b) an adapted version of the
Organisation Commitment Questionnaire (OCQ). Both instruments required the
respondents to respond on a five point Likert scale that ranged from strongly disagree
to strongly agree.

The questionnaire comprises three parts, Part One consists of information related to
the respondent’s gender, age, and number of years involved in the teaching profession.
Part Two consists of 32 items related to the teachers’s perception of the leadership
style of the principal. The LBDQ was modified to take into account local factors.
The researcher divided the leadership construct into two dimensions, namely, the
problem-solving function, and the social function. There were 16 items for the
problem-soving function and 16 items for the social function. Part Three of the
questionnaire consists of 15 items related to teacher's commitment. The Organisation
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Commitment Questionnaire was modified and translated into the Malay language
(Asliza Zubir-Salim, 1999).

Data collection

The researcher visited the school to collect the data after obtaining the approval
from the Education Planning and Research Division, Ministry of Education, and the
state education department. The researcher also obtained the approval from the
school principal to administer the questionnaire. The questionnaire was adminsitered
to the teachers after being informed about the purpose of the study. A total of 65 out
of the 80 teachers returned the questionnaire, giving a response rate of 81%.

Pilot study

A pilot study was conducted to determine the validity and reliability of the items.
Twenty teachers from another school in Terengganu participated in the pilot study.
The results of the pilot study showed a high Alpha Cronbach value. Table 1 shows
the Alpha Cronbach values for leadership style according to problem-solving function,
and social function as well as the teacher commitment for both the pilot study and
actual study.

Table 1: Alpha Cronbach value for each item

Item Set Study n Alpha
Cronbach
LBDQ Problem-solving Pilot 20 097
function
Actual 65 095
Social function Pilot 2 097
Actual 65 0.95
0CQ Commitment Pilot 2 091
Actual 65 0.90
Results

Perception of teachers towards the leadership style of the principal

Table 2 shows that the mean for the problem-solving function (mean = 4.01) leadership
style is higher than the mean for the social function (mean=3.74).

18



Principal’s Leadership Style And Teachers' Commitment In A Secondary School

Table 2 Perception of teachers towards the leadership style of the principal

Leadership style of the principal Mean SD
Problem-solving function 401 61
Social function 374 68

Level of commitment among teachers

The overall mean score for teacher’s commitment was high (mean=4.09). In terms
of gender, Table 3 shows that the mean score for the male teachers (mean=4.10)
was higher than the female teachers (mean=4.08).

Table 3 Level of commitment of teachers according to gender

Gender n Mean SD
Male 26 4.10 35
Female 39 408 39
Total 65 409 45

Table 4 shows that the above 50 years old age group has highest mean
score for teacher’s commitment according to age group (mean=4.42)
whereas the lowest mean was among the less than 30 years age group
(mean = 3.95).

Table 4 Level of commitment according to age group

Age group n Mean SD
Below 30 years old 4 395 28
30-40 3 398 43
40-50 2 4.18 49
Above 50 6 442 35
Total 65 409 45

Teachers with more than 15 years of teaching experience recorded the highest
mean score (mean = 4.28). The lowest mean score was among the 10-15 years
group (mean = 3.94).
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Table 5 Level of teacher’s comitment according to years of teaching experience

Years n Mean SD
Less than 10 years 19 4.00 40
10-15 years 21 3.94 A3
More thanl5 years 25 428 46
Total 65 4.09 45

Perception of the leadership style of the principal according to gender,
age, and years of teaching experience of the subjects

The findings in Table 6 showed that there was no significant difference between the
leadership style of the principal and gender ( Z = -1.33, p = .18). The mean ranking
for the female teachers (mean ranking=35.55) was higher than the male teachers
(mean ranking = 29.17). This shows that the female teachers have a higher perception
of the leadership style of the principal for the prolem-solving function.

Table 6 Differences in problem-solving leadership style of the principal according to
gender

Gender Mean Ranking Z Sig
Male 29.17 -1.33 18
Female 35.55

Level of significance p < .05

Table 7 shows that there is no significant difference between leadership style
according to social function and gender (Z = -1.34, p =.18). The mean ranking for
the female teachers (mean ranking=35.56) was higher than the male teachers (mean
ranking= 29.15). It shows that the perception of the female teachers was higher for
the social function leadership style of the principal.

Table 7 Differences in the social function leadership style of the principal according
to gender

Gender n Mean Ranking Z Sig
Male 26 29.15 -1.34 A8
Female 39 35.56

Overall, the perception of the female teachers for both the dimensions — problem-
solving and social function leadership style was higher than the male teachers.
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The Kruskal-Wallis H test in Table 8 shows that there is no significant differences in
the problem-solving function leadership style according to the age of the teachers (
3, N = 65) = 2.64, p = .45). The mean ranking score for above 50 age group
(mean ranking=43.25) is higher than the other age group. The finding showed that
the higher age group has a higher perception of the problem-solving leadership style
of the principal.

Table 8. Differences in problem-solving leadership style according to age group

Age n Mean Ranking  Chi-Square df Sig
Below 30 years 4 26.38 264 3 45
31-40 years 3 3120
4]- 50 years p2) 3411
Above 50 years 6 4325

A similar result was obtained for the social function leadership style of the principal.
Table 9 shows that there is no significant difference between the social function
leadership style of the principal and age group (+2 (3, N=65)=3.60, p=.31). The
mean ranking score for those above 50 years was the highest (mean ranking=43.42).
The finding showed that the higher age group has a higher perception of the problem-
solving leadership style of the principal.

Table 9. Differences in social function leadership style according to age group

Age 1 Mean Ranking  Chi-Square df Sig
Below 30 years 4 20.50 360 3 31
31-40 years 33 3248

41-50 years 2 3320

Above 50 years 6 4342

The results in Table 10 showed that there is no significant differences between the
problem-solving leadership style of the principal and teacher’s years of teaching
experience +*(2, N = 65) = 2,94, p =.23). The mean ranking for teachers who have
taught for more than 15 years (mean ranking =43.42) was the highest among the
different categories of teaching experience.

Table 10. Differences in problem-solving leadership style according to years of
teaching experience

Years of teaching n Mean Chi- df Sig.
experience ranking Square

Less than 10 years 19 2997 294 2 23
10-15 years 21 2969

More than 15 years 25 38.08
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The results of the Kruskal-Wallis H test in Table 11 showed that there is no significant
difference between social function leadership style and years of teaching experience
{ (2, N =65)=1.63, p=.44). The mean ranking score for teachers who have
taught for more than 15 years was the highest (mean ranking-36.72). The results
showed that the higher the years of teaching experience, the higher the perception
of the teachers towards the social function leadership style of the principal.

Table 11. Differences in social function leadership style according to years of teaching
experience

Years of teaching n Mean Ranking Chi- df Sig.
experience Square

Less than 10 years 19 2092 1.63 2 4
10- 15 years 21 3136

More than 15 years 3 T2

Relationship between the leadership style of the principal and
commitment of teachers

The analysis showed in Table 12 showed that there is a strong and significant
relationship between the problem-solving leadership style of the principal and
commitment of the teachers (r= .79, p <.05). The positive relationship showed that
relatively, the problem-solving leadership style of the principal resulted in a positive
commitment among teachers.

Table 12. Relationship between problem-solving leadership style and teacher’s
commitment

Problem-solving Leadership Style

Correlation
r Sig.
Commitment 79 L=

The results of the Spearman correlation test in Table 13 showed that there is a
moderately strong and significant relationship between the social function leadership
style of the principal and teacher’s commitment (r = .70, p <.05). The positive
relationship showed that relatively, the social function leadership style of the principal
leads to positive commitment among the teachers.
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Table 13. Relationship between the social function leadership style of the principal
and teacher's commitment

Social Function Leadership Style

Correlation

T Sig.
Commitment 70 00+
DISCUSSION

The results showed that the mean for the problem-solving leadership style of the
principal is higher than the mean for the social function leadership style. This appears
to have led to a higher level of commitment among the teachers. However, the
analysis of data showed that there are no significant differences between the two
dimensions of leadership style with demographic factors.

The results also showed that there is a strong and significant relationship between
the two dimensions of leadership style and commitment of teachers. Both dimensions
have relatively provided a positive commitment among teachers. In terms of the
problem-solving leadership dimension, the principal conducts courses to enhance
the professionalism of teachers. The principal also has a clear vision for the school
and shares with all the teachers and motivates teachers to perform their work
effectively. The principal provides clear directions for the teachers to understand.
For the social function leadership style, the principal attends the programs implemented
in the school, treats the teachers well. and 1s confident that the teacher carries out
the task well. The principal has a good working relationship with parents and is
concerned about the welfare of the pupils. The principal appreciates the contribution
of the teachers. The teachers are confident that the principal does not discriminate
while delegating the tasks and responsibilities.

The results showed that the principal practiced both dimensions of leadership.
Research has shown that both the dimensions have a positive effect on school
climate (Scott, 1988; Tartar et. al., 1989, Garner, 1990; Haymon, 1990), the morale
of teachers (Naji, 1987, Houseknecht, 1990; Burn, 1990), teacher satisfaction and
teacher motivation (Ishak bin Sin, 1993).

The study showed a high level of commitment among the teachers. The items that
have a high mean score include: teachers strive to do their best for the good of the
school, the teacher is not satisfied when school performance declines; and, teachers
felt being part of the school. The level of commitment is not influenced by gender
and it was similar to the results of other studies (Mohd Othman Yusoft, 1996, Mohd
Roodzi Aziz, 1997, Noraini Abdullah Sani, 2000). The study also showed that the
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level of commitment increases with the age of the teachers. The results was similar
to another earlier study (Norhannan Ramli & Jamaliah Abdul Hahid, 2006). The
finding that there was no significant difference between level of commitment and
the age of the teachers was supported by previous research (Mohd Othman
Yusoff,1996; Mohd Roodzi Aziz,1997; Yahadi Yasili,1998). Teachers who have taught
for less than 10 years have a higher level of commitment compared to teachers with
more than 15 years of experience.

The results of the study showed that there were no significant differences between
the leadership style of the principal and the two dimensions for the variables gender,
age, and years of teaching experience.

There was a strong and significant relationship between the leadership style of the
principal and teacher’s commitment. The result was similar to three other studies,
namely: -Taylor and John (2002) on the leadership approach, school climate and
teacher commitment; Kusum and Billingsley (1998) on the effect of professional
support on teachers’ commitment; and, Cheng (1990) on the relationship of job
attitudes and organizational commitment to different aspects of organizational
environment,

IMPLICATIONS OF THE STUDY

The two dimensions of leadership style can improve the commitment of teachers.

However, if the principal only focuses on the problem-solving leadership style, teachers
would become bored with the daily routine which, eventually would lead to burn-out.
At the other extreme, principals who focus only on the social function leadership
style would lead to low performance among teachers. It is vital for principals to
provide similar emphasis on both dimensions of leadership style in order to further
improve the commitment level of teachers. Professional development courses and
seminars can be conducted to enable principals to understand and apply both
dimensions of leadership style in an appropriate manner to achieve the vision and
mission of the school.

A systematic and professional training of principals can strengthen the leadership
qualities of principals. The professional leadership style of principals can contribute
to a culture of high performance in school (Lilia Halim et al., 2006). Principals who
encourage teachers to participate in decision-making are able to motivate and improve
the level of teacher commitment. Principals who focus on the core business of
teaching and learning in school are more effective (Ishak bin Sin, 2006).

24



Principal’s Leadership Style And Teachers” Commitment In A Secondary School

SUGGESTIONS

The study was conducted in one secondary school in Terengganu. It is limited in
scope as it examined only two dimensions of leadership style. A small group of
subjects participated in the study. The researcher suggests that future research
involve other dimensions of leadership style and a larger group of subjects in order
to enhance the results of the study. The research was conducted in one public
secondary scheol. It is suggested that future research be conducted in other types
of school including residential, cluster, and high performing schools. The school was
located in an urban area. A similar study can be conducted among rural schools to
determine whether there is a relationship between the leadership style of the principal
and teacher’s level of commitment. The study used the quantitative research method
and the subjects consist of teachers. The qualitative method can be used in future
studies and involve pupils so that the data obtained would more appropriate.

REFERENCES

Abang Hut Abang Engkeh dan Ahmad Tajuddin Othman (2006). Penyertaan Guru
dalam Membuat Keputisan di Sekolah. Seminar Nasional Pengurusan dan
Kepemimpinan Pendidikan ke-13 (ms. 1-10). Kuala Lumpur: Institut Aminddin
Baki, Kementerian Pendidikan Malaysia.

Abas Awang (2002). Leadership and Education Change. Kertas Persidangan
Pengurusan dan Kepemimpinan Pendidikan Cemerlang Aspirasi Negara. Kuala
Lumpur: Kementerian Pelajaran Malaysia.

Abdul Shukur Abdullah (1998). Pengetua Berkesan: Cabaran Pembangunan
Pendidikan Negara. Seminar Kecemerlangan Sekolah-sekolah Negeri
Sembilan. Pusat Dakwah Islamiah, 6 Jun 1998.

Ahmad Rusli Din (1997). Satu Analisis Stail Kepemimpinan Pengetua dan Iklim
Organisasi di Sekolah Menengah Daerah Kota Setar, Negeri Kedah Darul
Aman. Thesis Sarjana yang tidak diterbitkan. Universiti Utara Malaysia. Kedah.
Retrieved June, 15, 2009, daripada http://eprints.uum.edu.my/347/

Alimuddin Mohd Dom (2006). Sekolah Berkesan: Faktor-faktor Keberkesanan
Sekolah. Seminar Nasional Pengurusan dan Kepemimpinan Pendidikan ke-
13, (ms. 165-170). Kuala Lumpur: Institut Aminuddin Baki, Kementerian
Pelajaran Malaysia.

Al-Ramaiah (1999). Kepemimpinan Pendidikan Cabaran Masa Kini Selangor:
IBS Buku Sdn Bhd.

Amin Senin (2005). Hubungan Pengurusan Profesional Sekolah Dengan Model
Pembangunan Profesional Guru Serta Pengaruhnya Terhadap
Pengajaran Guru di Sekolah-sekolah Menengah Negeri Sabah. Tesis
vang tidak diterbitkan. Universiti Malaysia Sabah, Sabah.

Anuvar Jais (2001), Komitmen Guru Terhadap Organisasi dan Profesional
Perguruan. Kajian di Dua Buah Sekolah Di Kulai, Johor. Kertas Projek
Sarjana Kepengetuaan yang tidak diterbitkan. Universiti Malaya. Kuala Lumpur.

25



Jurnal Pemimpin

Asliza Zubir-Salim (1999). Factors Associated with Teacher Commitment:
Implication for Malaysian Educational Administrators. Unpublished Master
of Education project paper. Universiti Islam Antarabangsa. Kuala Lumpur.

Asri Marsidi dan Hamrila Abdul Latip (2007) Faktor-faktor Yang Mempengaruhi
Komitmen Pekerja di Organisasi Awam Jurnal Kemanusiaan Bil 10 Disember
2007, Fakulti Ekonomi dan Perniagaan, Universiti Malaysia Sarawak.
Retrieved March 18, 2009, http://wwwfppsm.utm.my/files/jurnal/JK10/1004.pdf

Bryman, A., & Chamer, D. (1999). Quantitative Data Analysis with SPSS Release
8 for Windows. New York, Routledge.

Burns, J. M., (1978). Leadership. University of Maryland: Harper and Row.

Blanchard, P. N. & Thacker, J. W., (2003). Effective Training: System, Strategies
and Practices (2nd ed.). N. J.: Prentice Hall.

Chua, Y. P. (2008). Asas Statistik Penyelidikan: Analisis Data Skala Ordinal
Dan Skala Nominal (Kaedah Dan Statistik Penyelidikan Buku 3). Kuala
Lumpur: McGraw-Hill (Malaysia) Sdn. Bhd.

Chua, Y. P. (2006). Kaedah dan Statistikpenyelidikan (Kaedah dan Statistik
Penyelidikan Buku 1). Kuala Lumpur: McGraw-Hill (Malaysia) Sdn, Bhd.

Compasino, F A. (1992). A Theoretical Model for the Effects of the Relationship
between Principal's Leadership Behaviour. Educational Research Journal,
Vol. 6, 53-62.

Edmonds R. (1979). Effective School for the Urban Poor. Educational Leadership,
vol. 37(1), pg. 15-27. Retrieved March, 18,2009 htp://tpdweb.umi.com/tpweb?
Did=ED142610&Fmt=1&Mtd=106&ldx=1&Sid=33&RQT=836&TS=1245644592

Fleishman. E. A. (1973). Current Development in the Study of Leadership.
Carbondale: South Illinois University Press.

Fresko, B., Kfir, D., & Nasser, F... (1997), Predicting teacher commitment. Teaching
and Teacher Education, 13(May), 429-438. Retrieved March, 18, 2009 http:/
/tpdweb.umi.com/tpweb? Did= EJ549923& Fmt=1&Mtd=1& ldx=10& Sid=
31&RQT=836&TS=1245643501

Foo, S F & Tang, K N (2005). Faktor-Faktor yang Mempengaruhi Pengurusan
Kolaboratif. Jurnal Pendidik dan Pendidikan. J1d. 20, 81-95 Retrieved
June, 15, 2009, daripada http://myais.fsktm.um.edu.my/6575/1/JPPFoo_(81-
95) B.pdf

Habib Mat Som & Megat Ahmad Kamaluddin Megat Daud (2008) Globalisasi
dan Cabaran Pendidikan di Malaysia;: Implikasi Terhadap Perkembangan
Kurikulum Masalah Pendidikan Jilid 31 Bil. 1,2008,91-101; Universiti Malaya,
Kuala Lumpur.

Hersey, PW. & Blanchard, K.H... (1982). Management of Organizational
Behaviour: Utilizing Human Resources (4th ed.), Englewood Cliffs, NJ:
Prentice Hall, Inc.

Hughes, Richard L. (1993). Leadership: Enhancing the Lessons of Experience.
McGraw-Hill/Irwin.

26



Principal’s Leadership Style And Teachers” Commitment In A Secondary School

Huntington, R. (1986). Perceived Organizational Support Journal of Applied
Psychology, 17(3), 131-146, Retrieved March, 18, 2009, http://eisenberger.
psych.udel.edw/POS. html

Hussien Mahmood (2008). Kepemimpinan dan Keberkesanan Sekolah. FEdisi
Kedua. Kuala Lumpur. Dewan Bahasa dan Pustaka.

Ideris Abu Bakar (2000). Hubungan Ganjaran Kerja dan Komitmen Terhadap
Organisasi di Kalangan Pekerja Lembaga Hasil Dalam (LHDN): Analisis
di Negeri Kedah Darul Aman. Tesis Sarjana yang tidak diterbitkan. Retrieved
June, 15, 2009, http://eprints.uum.edu.my/481/

Ishak bin Sin (2006). Memperkasa Kepemimpinan Sekolah: Teori Manakah
Yang Perlu Diguna pakai Oleh Pengetua. Seminar Pengurusan Dan
Kepimpinan Pendidikan Ke-13 (ms. 147-164) Kuala Lumpur: Institut Aminddin
Baki, Kementerian Pendidikan Malaysia.

Ishak bin Sin, (2004). Apakah vang tertulis dalam khazanah tulisan ilmiah
tentang tret, tingkahlaku dan tindakan diperlukan untuk menjadi
seseorang pengetua yarn berkesan. Seminar Pengurusan Dan Kepimpinan
Pendidikan Ke-12 (ms. 89-97). Kuala Lumpur: Institut Aminuddin Baki,
Kementerian Pendidikan Malaysia.

Jaafar Muhamad (2008), Kelakuan Organisasi. Edisi keenam. Selangor. Leeds
Publication.

Jemaah Nazir Sekolah. (2007). Standard Kualiti Pendidikan Malaysia-Sekolah:
Instrumen Pemastian Standard. Kuala Lumpur: Kementerian Pelajaran
Malaysia.

Kementerian Pendidikan Malaysia (2008). Surat Pekeliling Perkhidmatan:
Pemberian Nilai Tarat Penilaian Tahap Kecekapan Untuk Diploma
Kelayakan Profesional Kepimpinan Pendidikan Kebangsaan (NPQEL).
KP (PP) 0073/11 Jid. 5 (30).

Kementerian Pelajaran Malaysia (2007), Pelan Induk Pembangunan Pendidikan
2006-2010. Kuala Lumpur: Kementerian Pelajaran Malaysia,

Kementerian Pendidikan Malaysia (2001). Pembangunan Pendidikan 2001-2010:
Perancangan Bersepadu Penjana Kecemerlangan Pendidikan. Kuala
Lumpur: Kementerian Pelajaran Malaysia.

Kusum Singh dan Billingsley, B.S (1998). Professional Support and Its Effect on
Teachers” Commitment. The Journal of Educational Research; Mar/Apr
1998: 91, 4, ProQuest Education Journals pg. 229 Retrieved June, 15. 2009,
http://proquest.umi.com/pgdweb?did=26877365 &sid=10&Fmt=4&clientld
=]8803&RQT=309& VName=PQD

Laporan Jawatankuasa Kabinet 1979, Mengkaji Pelaksanaan Dasar
Pelajaran (Penyata Mahathir) Kuala Lumpur.

Lomonaco, C. C., (1996). The Relationship between Leadership Style of Georgia
Elementary School Principals and Selected Biographic and Demographic
Variables. Unpublished doctoral dissertation. Ed.D, Georgia Southern
University. Retrieved June, 18, 2009, http://digitalcommons.uconn.edu/cgi/
viewcontent.cgi?article=1010&context=chip_docs

27



Jumal Pemimpin

Lokman Mohd Tahir, Hamdan Said, M. Al-Muzammil Yassin, Rosni Zamuddin Shah
Sidek & Sanitah Mohd Yusof (2008). Analisis Kepemimpinan Pengetua
Sekolah Menengah di Johor. Jabatan Asas Pendidikan Universiti Teknologi
Malaysia. Retrieved June, 15, 2009, http://eprints.utm.my/7870/1/78279.pdf

Lunjew, M.D. (1994). Participation in Decision Making among Trainers and
relationship with job satisfaction and performance. Tesis Doktor Falsafah
yang tidak diterbitkan. Universiti Putra Malaysia. Kuala Lumpur

Lilia Halim, Mohamed Sani Ibrahim dan Izani Ibrahim (2006). Budaya Sekolah
Berpencapaian Tinggi dan Hubungannya Dengan Kewibawaan Pengetua.
Seminar Nasional Pengurusan dan Kepemimpinan Pendidikan ke-13 (ms. 37-
54), Kuala Lumpur: Institut Aminddin Baki, Kementerian Pendidikan Malaysia.

Mahawa Pilus (n.d). Perbezaan Stail Kepemimpinan Pengetua Sekolah Swasta
Dan Sekolah Kerajaan Di Melaka. Retrieved June, 15, 2009
www.ipislam.edu.my/upload/file/mahawa.pdf

Maimunah Muda (2004). Kepemimpinan Situasi di Kalangan Pengetua Sekolah
di Malaysia. Prosiding Seminar Nasional Pengurusan dan Kepemimpinan
Pendidikan IAB ke-12 (ms. 115-128), Kuala Lumpur: Institut Aminuddin Baki,
Kementerian Pendidikan Malaysia,

Mary Yap Kain Ching (2006). Ke Arah Memperkasakan Pengurusan dan
Kepimpinan Sekolah. Prosiding Seminar Nasional Pengurusan dan
Kepemimpinan Pendidikan IAB ke-13 (ms. 110-120). Kuala Lumpur: Institut
Aminddin Baki, Kementerian Pendidikan Malaysia,

Mek Yam Yusof (1999). Kesan Persekitaran Kerja ke Atas Komitmen Pekerja
di Organisasi. Tesis Sarjana yang tidak diterbitkan. Universiti Utara Malaysia
Retrieved June, 15, 2009 http:/feprints.uum.edu.my/1727/

Mohamad Nawi Zaimy (2002). Hubungan Sikap dan Komitmen Kerja di
Kalangan Pegawai-pegawai Polis Diraja Malaysia. Tesis Sarjana yang
tidak diterbitkan. Universiti Utara Malaysia. Retrieved June 15, 2009 http://
eprints.uum.edu.my/1352/

Mohd Fuad Razali (2008). Graduan NPQH Menyerlah di Sekolah Majalah
Pendidik, Bil. 46, Mac 2008.

Mohd Majid Konting. (2005). Kaedah Penyelidikan Pendidikan. Kuala Lumpur:
Dewan Bahasa Dan Pustaka,

Mohd Othman Yusoff (1996). Komitmen Terhadap Organisasi di Kalangan Guru-
guru Sekolah Menengah Daerah Bandar Baharu, Kedah. Tesis Sarjana
yang tidak diterbitkan. Retrieved June 15, 2009, http://eprints.uum.edu.my/37/

Mohd Roodzi Aziz (1997) Komitmen Terhadap Tugas di Kalangan Guru-guru
Sekolah Rendah Bandar dan Luar Bandar. Tesis Sarjana yang tdak
diterbitkan, Retrieved June, 15,2009 http://eprints.uum.edu.my/415/

Mohd Shaphri Mohd Yusof. (1995). Stail Kepemimpinan Guru Besar Yang
Sebenarnya Berdasarkan Persepsi Guru-guru. Thesis Sarjana Pengurusan
yang tidak diterbitkan. Universiti Utara Malaysia. Kedah.



Principal’s Leadership Style And Teachers’ Commitment In A Secondary School

Noraini Abdullah Sani (2000). Kualiti Kehidupan Bekerja dan Hubungannya
dengan Komitmen Terhadap Organisasi. Tesis Sarjana yang tidak diterbitkan.
Retrieved June, 15, 2009 http://eprints.uum.edu.my/507/

Norhannan Ramli dan Jamaliah Abdul Hamid (2006). Gaya Kepemimpinan Pengetua
Wanita dan Hubungannya dengan Tahap Motivasi Guru Sekolah Menengah,
Jurnal Pendidikan, 31 (2006) ms 53-69 Retrieved June 15, 2009 http://
pkukmweb.ukm.my/~penerbit/jurnal_pdf/jpend31_04.pdf

Norzihan Ayub, Ferlis Bahari dan Beddu Salam Baco (2008). ‘Burnout’ dan
Komitmen Terhadap Organisasi di Kalangan Jururawat Hospital. Jurnal
Kemanusiaan Bil. 12, Dis 2008. Retriveed June 15, 2009 http://
www.fppsm.utm.my/files/Jurnal/JK12/1207. pdf

Nur Anuar Abdul Muthalib, Faridah Abu Hassan, Rohana Zulkifli, Md Monoto Kosnan
dan Nur Fakhriyyah El-Emin Muhardi (2006). Kajian Penilaian Graduan
NPQH. Prosiding Seminar Nasional Pengurusan dan Kepimpinan Pendidikan
ke-13 (ms. 11-18). Kuala Lumpur: Institut Aminddin Baki, Kementerian
Pendidikan Malaysia.

Rashidi Ramlan (2004). Profesionalisme Kepengetuaan: Masa Kini dan Masa
Depan. Kepengetuaan dan Kepemimpinan Sekolah: Perspektif Pengamal
Kuala Lumpur, Institut Pengetua, Kuala Lumpur: Universiti Malaya.

Robinson K. R.. (1985). 4 Handbook of Training Management. London: Kogan
Page.

Rohaya Hassan, Rosnarizah Abdul Halim & Shariffah Sebran Jamila Syed Imam
(2006). Penilaian Program Latihan Institut Aminuddin Baki: Satu Tinjauan
Terhadap Program NPQH KOHORT 9/2005 Seminar Nasional Pengurusan
dan Kepemimpinan Pendidikan ke-13 (ms. 29-36). Kuala Lumpur: Institut
Aminddin Baki, Kementerian Pendidikan Malaysia.

Ross, J. A & Gray, P. (2006) School Leadership and Student Achievement: the
Mediating Effects of Teacher Beliefs. Canadian Jowrnal of Education,
2006:29,3http://proquest.umi.com/pqdweb?did=1274768871
&sid=T&Fmi=4&clientld=18803&RQT=309& VName=PQD

Sergiovanni, T.J., Metzeus, R. & Burden, L.. (1969). Towards A Particularistic
Approach To Leadership Style Some Finding American. Educational Research
Journal 6:1, 32-47

Shahril@Charil Marzuki, Norfizah Hayati Ahmad & Muhammad Faizal A Ghani,
(2008). Penggubalan Pelan Induk Pembangunan Pendidikan (PTPP) 2006-
2010: Tsu dan Pelaksanaan. Masalah Pendidikan Jilid 31 Bil, 1, 2008 (ms
117-134) Universiti Malaya, Kuala Lumpur

Shahril@Chairil Marzuki (2006). Pengetua Cemerlang Melahirkan Sekolah
Cemerlang: Satu Retorik atau Realiti. Seminar Nasional Pengurusan dan
Kepemimpinan Pendidikan ke-13 (ms. 198-212). Kuala Lumpur: Institut
Aminddin Baki, Kementerian Pendidikan Malaysia.



Jumal Pepimpin

Shahril @ Charil bin Marzuki, (2001). Ciri-ciri pengetua/guru besar yang berkesan
yang dapat menghadapi abad ke-21 ini. Jurnal Institut Kepengetuaan, Jilid.
(01),01. Kuala Lumpur: Universiti Malaya

Sharifah Madinah Syed Abdul Rahman (2007). Faktor Pengetua: Menjana Impak
Ke Arah Keberkesanan Sekolah. Selangor. Sasbadi Sdn. Bhd.

Steers, R. M., (1997). Antecedents and Qutcomes of Organizational Commitment.
Administrative Science Quarterly. Vol. 22, 46-57. Retrieved March, 18,2009
http://tpdweb.umi.com/tpweb? Did=EJ730121& Fmi=1&Mtd =1&Idx=1&Sid
=32& RQT=836&TS=1245643643

Suaidah Ahmad (1983). Tingkahlaku Kepemimpinan Guru Besar dan Hubungan
Dengan Kepuasan, Tekanan dan Prestasi Kerja Guru-gwru. Latihan ilmiah
yang tidak diterbitkan. Universiti Kebangsaan Malaysia. Kuala Lumpur.

Taylor, J.W. & John, M.C. (2002). Leadership Approach, School Climate and
Teacher Commitment: A Philippine Perspective. Christian Education Journal,
Spring 2002: 6, 1; ProQuest Education Journals pg. 83. Retrieved June 15,
2009http://proquest.umi.com/pqdweb?did=255044201&sid =7&Fmt=
4&clientld= 18803&RQT= 309&VName=PQD

Yahadi Yasili (1998) Perkaitan di Antara Keadaan Tempat Kerja dengan Komitmen
Guru Tesis Sarjana yang tidak diterbitkan. Universiti Utara Malaysia. Kedah.
Retrieved June 15 2009 http://eprints.uum.edu.my/448/

Yusof Hussien. (2004). Hubungkaitan Antara Komitmen Guru dan Stail
Kepemimpinan Pengetua. Kertas Projek Sarjana Kepengetuaan yang tidak
diterbitkan. Universiti Malaya. Kuala Lumpur.

Zaidatul Akmaliah Lope Pihie. (2000). Pentadbiran Pendidikan. Petaling Jaya:
Penerbitan Fajar Bakti Sdn. Bhd.

Zulkefli Mohd Noor. (2003). Gaya Kepemimpinan Pengetua SMK Agama
Terhadap Komitmen Guru: Kajian Kes di SMK Agama Kelantan. Kertas
Projek Sarjana Kepengetuaan yang tidak diterbitkan, Universiti Malaya. Kuala
Lumpur.,






